	Developmental Level: (Lower – Middle Primary). Unit written by B. Johnstone - input from T. Hall, K. Bishop and B. McInnes. 
Year Level:   3 / 4 J                     Teacher: Mr. Bill Johnstone  (Bundaberg Central State School)     Term: 3  2002

	Host KLA:  English                                                                                Strands: cultural, operational and critical.
Integrated LKA’s / Strands: Mathematics, Arts, Technology, Science, HPE and SoSE 
 

	Topic Question: Why are characters in a fairy tale (fiction) written by the author in such a way that they are different to non-fiction books? (How does knowledge of this process help me to develop my awareness of stereotyping in literacy, helping me to become a critical reader and writer)?  


	Connectedness:
· Integration of knowledge

· Background knowledge

· Connectedness to real-life,                                                                   purposeful for learner

· Problem-based curriculum –                                                                            focus on intellectual or real                                                                  world problems, inquiry based                                                                 learning                                                             


	Intellectual Quality:
· Higher-order thinking

· Deep knowledge

· Deep understanding

· Substantive conversation

· Knowledge as problematic-                                                                critical analysis of information

· Metalanguage – talk about                                                                      grammar, technical terms etc                                                         (meaning, syntax, visual,                                                                 morphemes)


	Supportive Classroom Environment:
· Student direction

· Social support

· Academic engagement

· Explicit Criteria

· Self-regulation


	Recognition of Difference:
· Cultural Knowledge’s
· Representation

· Expository/Narrative

· Group Identities

· Active Citizenship  



Critical Literacies

‘Literacy practices shape our sense of self and how we relate to the wider community. We are always reading, viewing or listening to  a text from someone…What we read, write, view, shape, listen or speak can confirm or challenge what we are used to in other aspects of life. Even the simplest texts are embodiments of relationships among socio-cultural categories, based on age, gender, race, ethnicity, or class. Critical literacy calls for an awareness that learning about texts themselves seem natural, but are not…Critical literacy approaches enable students to become better:

· researchers of language;

· social change agents to transform inequitable situations;

· aware of how change becomes problematic;

· conscious and deliberate users of the genres of power;

· aware of minority language and literacy practices;

· text analysts;

· clearer thinkers

[Some teacher strategies to use in relation to guiding the critical analysis of chosen texts] include:

· Where have I seen this kind of text before?

· What is this text about?

· What people are in the text? Why?

· Who is left out of the text? Why?

· What other gaps and silences are in the text?

· How does the text want me to feel, think, and act?

· Who has produced the text?

· To whom is the text written/shaped/spoken?

· Who could read/view/listen to the text?

· What view of the world is being constructed?

· What other versions of the topic/world could be constructed?

· Who stands to benefit from the way this topic is presented?

· Who is disadvantaged by the way the topic is presented?’ (Handout during Professional Development One Day Workshop – Thabeban Learning and Development Centre – Literacy, Bundaberg, May 2002).  

Four Roles of the Literacy Learner

The four roles of the literacy learner will be encompassed into every unit, addressing Bloom’s taxonomy and Multiple Intelligence, these include:  

‘Code breaker: where there is an emphasis on the practice of decoding and encoding;

Text participant: where there is an emphasis on making meaning from the text;

Text user: where there is an emphasis on understanding the purposes of different texts;

Text analyst: where there is an emphasis on texts as constructed within a diversity of social contexts’ 

(Freebody and Luke, 1990, cited in Why Wait: A Way into Teaching Critical Literacies in the Early Years, Brisbane: Edu Qld, page 1).

In keeping with the above, the following unit has been designed to be student – centered and will be guided in its development by the knowledge, skills and attitudes of the children as critical learners. As such, the strategies will provide support, development of skills, guidance but will be modified and implemented depending on the thinking and interests of the students as inquiry based on the above problem statement proceeds.  

My pedagogy will emphasize the four roles of the literacy learner. Consequently, these roles have been expanded herein for easy reference during the development of the integrated inquiry unit (outcomes based).

	Code breaker
How do I crack this code?



	Emphasis – decoding and encoding the codes and conventions of texts
The role of code breaker foregrounds knowing about and using:

· the alphabet

· sounds in words

· spelling

· grammar of spoken, written and visual texts

· structural conventions of spoken, written and visual texts


	Text participant
What does this mean to me?



	Emphasis – comprehending and composing meaningful texts
The role of text participant includes:

· drawing on own experiences and prior knowledge to construct meaning

· comparing own experiences with those of the text

· relating and comparing previous experiences with similar texts


	Text user
What do I do with this text?



	Emphasis – understanding the purposes of different texts
The role of text user foregrounds:

· knowing about and using appropriate text types for particular purposes inside and outside the school

· understanding that these purposes shape the way texts are structured, their tone, degree of formality and their sequence of components


	Text analyst
What does this text do to me?



	Emphasis – understanding that texts are not ideologically natural or neutral

The role of text analyst foregrounds:

· understanding how texts are crafted according to the views and interests of the writer/speaker

· recognizes that texts are not neutral but represent particular views, voices and interests and silence others

· identifying ways in which information or ideas are expressed to influence reader, listener or viewer perceptions.  


(Why Wait: A Way into Teaching Critical Literacies in the Early Years, Brisbane: Edu Qld, page 2).

Multiple Intelligences

This unit will encompass the following multiple intelligences:

· Visual/Spatial – artwork

· Verbal Linguistic – English 

· Logical/Mathematical – Mathematics

· Interpersonal – work in pairs, small group and whole group

· Body/Kinaesthetic – drama 

· Musical/Rhythmical – songs  

Six Thinking Hats for School
Use of Book 1 (Lowe Primary) will be used to introduce this teaching strategy, which will challenge the children’s thinking.  (Six Thinking Hats for Schools: Book 1 – Resource Book by Edward de Bono [1992], available from EDSCO – I purchased this copy for classroom use).
Sequence of Learning Experiences

	Core

Learning

Outcomes

	Learning Experiences

	Resources

	Assessment


	Cultural; Making meaning in contexts 

Reading and Viewing

CU 2.2 Students have a growing awareness of a range of purposes for reading and viewing and identify the text type, topic and some associated detail when reading and viewing a small range of text types.
Writing and Shaping

CU 2.3 Students write and shape a small range of text types considering the purposes commonly associated with these and including subject matter drawn from their own experiences and text read and viewed.  

Operational: Operating the language system 

Reading and Viewing

OP 2.2 Students know that different text types are organized in different ways suggesting different ways of reading and viewing and use knowledge of sentences patterns to maintain continuity of understanding and to work out the meaning of unfamiliar words.  

Writing and Shaping

 OP 2.3 Students use knowledge of common spelling and sentence patterns to maintain continuity of understanding and to work out the meaning of unfamiliar words.
Critical: Analysing and evaluating texts 
Reading and Viewing
CR 1.2 Students suggest why particular topics are chosen for children’s texts and consider how visual resources are used to represent characters or events in particular ways of shared texts
Writing and Shaping
Cr 2.2 Students recognize that texts are constructed by people and suggest ways that they could be written and produced differently by altering some of the details associated with the topic.

Critical: Analysing and evaluating texts 

Writing and Shaping
CR 1.3 Students know that as writers and shapers they can make choices about the way they will communicate their ideas and information and choose visual resources to help them represent their topic in a particular way.

CR 2.3 Students know that as writers and shapers they can make selections about the information they include and make deliberate choices of some basic verbal and visual resources to represent the topic in particular ways.  


	ORIENTATION PHASE
PHASE C - D STRATEGIES

Children review familiar texts in relation to fairy tales in the classroom. (Assumption: they have been exposed to Traditional Fairy Tales and Nursery Rhymes in years 1 / 2). Immersion in the genre of fairy tales is to be encouraged by placing a range of books on display for reading (e.g., DEAR).   
A range of other texts will be gathered from the children e.g., recipes, magazines, catalogues, lists etcetera.
Immersion in a range of multimedia – classic fairy tale books; CD-ROMS; modern spoofs on fairytales; and adapted fairytale books for younger readers. As the students are exploring the different media, they will be required to access a ‘Wondering Board’ (Why do the heroes or heroine appear good looking and young?) and a ‘Discovery Board’ (The wolf is always bad OR fairy tales cab be written in many different sorts of ways – audio tape, Internet website, video or big book.).  
Introduction to the SIX THINKING HATS, Children sit in ‘a circle of belonging’; each child to get 5 tokens (circles cut from card) – maximum # times allowed to speak; weekly meetings; each hat is useful as a problem solving strategy as each hat represents a different kind of thinking * (See PETA PEN 111 pages 3-4).  

ENHANCING PHASE
Read the first fairytale, which is Three Billy Goats Gruff BB and play  

Brainstorming (whole class for first one) all the children know about fairy tales using  a Fairytales Exploration proforma (Class Ideas K-3, lane Clark on learning – Fairytales, page 7, date unknown). 
Range of teaching strategies to be used to include:

· Display of text and materials related to the fairytale under discussion for the week e.g. bread wrapping, ingredients/instructions for making bread, discussion how seeds grow for ‘The Little Red Hen’.

· Outlines of characters on the wall/chalkboard – brainstorm words used to describe, actions, gender, villain or hero.

· Character report cards (name… Good points…Bad points…How well he / she works in a group… Listens to others…I suggest that…)

· Creating a Story  Map (birds’ eye view, list the characters in order of appearance, and the major incidents, explain these incidents, display these maps so the differences can be appreciated – one part to the story map each day.

· Wanted Poster or Missing Poster – wolf and Goldilocks (the latter challenges thinking)

· Invitation to a fairytale picnic?

· Letter writing – letter of apology by say Goldilocks to the three bears for breaking and entering; write to an author or publisher about their job.

· Taking an event from one text genre and recasting it in another e.g., Humpty Dumpty in a news report. (Title of paper, headline – Humpty falls again! Humpty takes his own life, On August the 5th 2001 Humpty was sitting on the wall. Humpty was made out of ice-cream. He …).
· Story from another’s perspective (see below) to be performed at the same time as reading the Traditional Fairytale, helping children to develop critical literacy.
· Stereotype emphasis to develop awareness (see below)

· Shrek video – comparison/contrasting characters – hero villain victim – stereotype uncovered
· Plotting the story (summary of events written up in list form)  
· Exploring alternatives to what the main character may have done e.g., Instead of asking the Drama – reading scripts or short stories/versions of fairytales; listening to audio taped stories

· Semantic web. Character traits identifies by asking “What are the characters like?” (Circle in the middle of the paper) – other characters in circles around this (their traits written in circles linked to each character) 

· Describing characters e.g., the fox was wily, sneaky, clever and hungry. 

· Characterization – putting all the attributes of all characters; giving a rating; and webs as above.

· Modelled writing

· Thinking e.g., what were the children’s thoughts, feelings and attitudes towards the actions in the fairytale.  
· Plot profile – (exciting –calm versus beginning ending, page 102 in Gingerbread Man notes) 
· Writing alternative endings (What would have happened if the first little pig had let the wolf into his dwelling? Suppose the fox had carried the gingerbread man safely over the river? (Hypotheses)   

· NB First Steps Teaching strategies – Phase D pages 51 – 54 will be used where appropriate. Noted as very useful: Story Summary WHO, WHAT, WHEN, WHERE p.54 – useful for a news report; Semantic Grid on page 53; Interviewing a character from the story; ‘Our Author of the Month’ Ronald Dahl, Emily Rodder, Mem Fox, Morris Glitzman and R.L. Stine?  

Students compare the different fairytales they have explored.  
Armed with their experience from reading at least four fairytales, children form a hypothesis about the features of a fairytale. Requires guiding by me in the formulation of a criteria similar to the ‘Testing My Hypothesis’ proforma (It has all the elements of a fairytale text).   
PHASE D STRATEGIES

Develop a question concept map which addresses stereotyping in a literary text (fairy tale). Process:

· Discuss the story (e.g., Snow White) and construct a question concept map

· How are the characters represented? Culture (Royalty a palace; workers a cottage), Gender (female queen/princess; male king/prince/dwarves), Age (old queen young princess).

· What emotions are found in the text? (jealousy, fear, anger and happiness).

· Stereotyping – which behaviours or cultural norms are depicted by characters in the text? Hard working dwarfs living in the cottage. Wicked queen orders hunters to kill Snow White. Wicked queen vengeful, angry and jealous. Sweet princess beautiful, gentle, kind and innocent. Prince brave, kind and helpful. How has the author used space and time to represent characters? –Once upon a time – Long ago – In a castle – Far, far away. 

· Readers Theatre – photocopy a page out of say Charlotte’s Web and children take it in turns to read a character’s role, sitting in a circle. (See notes – Kath Lacey, Kingfisher Bay Professional Development at start of term 1). 
Graphic representation of an advertisement for an up-and-coming performance of a fairy tale. (Think! Poster – person as main character on it? How dressed? Who is your target audience? Message you are trying to get across?).
CULMINATING ACTIVITY
Students write a fairytale based on a traditional story. They tell the audience what one of the characters may have felt and thought about the events.

Extension options:

· Write a fairytale based on a version of a traditional fairytale. They tell the audience what their chosen character may have thought and felt.

· Add a new character to a play based on a fairytale (traditional or new version).     

their own version of a fairytale, from the new version  
       
	Big Books on display will include:
Pinocchio, Peter Pan, Cinderella, Snow White and the Seven Dwarfs, Little Red Riding Hood, Hansel and Gretel, Alice in Wonderland, and The Gingerbread Man.  
Other books include The Emperor’s new clothes (398.2 section of the library), Jack and the beanstalk, Goldilocks and the three bears, The three little pigs.

Additional notes, Turquoise PM series includes Goldilocks and the three bears, Stone soup, little Red Riding Hood, The Elves and the Shoemaker. Gold PM series also has Seven Foolish Fishermen, Jack and the magic harp, Beauty and the beast and Cinderella.    
* (See PETA PEN 111 pages 3-4).  

‘Range of Text Forms’ Checklist
Three Billy Goats Gruff BB and play  

Fairytales Exploration proforma

Three Billy Goats Gruff BB and play
Using cardboard, make up 2D and/or 3D versions of the Six Thinking Hats
Materials and text related to each book’s theme and students’ ideas

Draw characters on the wall – outline only for children to contribute sight words, ideas (their thinking!) 

White paper or board

plays of fairytales
Books as noted below

White paper or board

Make up example – newspaper report (who, what, when, where –see page 54, Phase D in First Steps Reading) 
Make up semantic web organizer
Two large plastic hoops and sticky notes (students to write down points such as: Hero, Villain (bad guy), ___ , Villain’s gender: ___, Victim: Gender was ____, Victim: Age was ____, Victim: Looked _____, Victim action: ______, Ending: ____, Beginning: _______, Problem: _____, Solution: ______, Hero action: _____, Hero: Age _____, Hero: Looked ______, Villain’s action: ____, Resolution: Problem solved by ____, Magic: _____, Abuse, Victim, Hero,     
Testing My Hypothesis Checklist proforma
Narratives told from a different point of view:

Funnybones, by Allen and Janet Ahlberg, My cat Masie by Pamela Allen, Clark by Max Dann, Clever Polly and the stupid wolf, by Catherine Storr, Stig of the dump, by Clive King. Stories where time, setting or character have been altered the viewpoint – Snow White in New York, by Fiona French, Hansel and Gretel, by Anthony Browne, The true story of the 3 little pigs by A. Wolf, as told to John Scieszka, The frog prince, by Kate Walker. Others are Whatever happened to Goldilocks and the three bears? By Cecilia Egan. 

Poems from different viewpoints include The Painter, by Mick Gowar, What the donkey saw, by U.A.Fanthorpe, Death of a snowman, by Vernon Scannell and Lazy man’s song, by Po Chu-i.       

Large A3 paper and crayons etcetera for poster. Use of the computer for word processing of written text? 

Oral presentation criteria sheet
	Reading logs
Running Records

Observations
Observation

Discussions with individual children

 ‘Range of Text Forms’ Checklist
Discussions
Observation 

Work sample – Fairytales Exploration proforma
Observation

Discussion

Anecdotal records e.g. level op participation

Discussion

Anecdotal records

Observations

Checklist completion (aim for student to devise their own fairytale checklist – research and thinking skills through the inquiry discovery method)

Checklist completion

Observation

Anecdotal notes

Focused analysis on oral presentation skills and written work sample




	Core Learning Outcomes
	Suggested Learning Experiences

	Science:

LL 2.1 Students look for patterns and relationships between the features of different things and how those living things meet their needs. 

Ss 3.2 Students recognize the need for qualitative data when describing natural phenomena.
Science and Society

PS 2.3 Students cooperatively plan and care for a familiar place by identifying needs of that place. 


	Planting seeds or small roots of plants for monitoring and recording. Primary Investigations Year 4: Unit 2 – records and data on pages 61-105 has useful recording of plant growth, using graphs.   
Interactions between living and non-living things – module (QSCC Science Middle Primary): plants (page 14).   
Make recordings of the growth over time of the above plants (e.g., link to Jack and the Bean Stalk - fairytale). 
Growing plants experiments above. Discussion and listing of various changes and requirements – change over time / place and space.
WOW experiments such as the ‘dancing sultanas’ as Witches Brew.

Magic – balloon type static electricity experiments; potions – suspensions of oil on water; magnetism.

Minibeasts (pages 55 – 58 of Qld Sciencentre, Science Pack: Teacher’s Handbook). 

	SOSE:

Time continuity and change
TCC 2.1 Students explain different meanings about an event, artifact, story or symbol from different times.
	Primary Social Sourcebook Year 4: Activities 13 &14 homes over the years pages 61-66; Activity 11 on shopping facilities looks useful on pages 57-59. (Fairytales link). Breaking rules –  other people’s rights.
Primary Social Sourcebook Year 3: Special Days on pages 107 – 136. 

Society and Environment Book C, Australian Environments section. 

	HPE:
Personal Health
PH 2.5 Students recommend ways they can care for their environments to promote and protect their health.
	Comparison between a healthy environment and a polluted one. QSCC Sourcebook:

· cooperate with, respect and support others whilst at home, at play and in the community

· report bullying –self esteem and injury

· report damage to equipment

· bins and dispose of refuse properly. (Adapted from page 26). 

	The Arts: 
Arts and Crafts

DA 2.1 Students make choices about and develop roles to build dramatic action.
VA 2.1 Students make images and objects by selecting and manipulating elements and additional concepts.
	Listen to stories being read by the teacher / whole or small group and act out the actions. Further, plays such as Three Billy Goats Gruff and Jack and the Beanstalk.  Freeze Frames: children create a scene (‘frozen’), class guesses what story it came from? Etceteras. Make fairytales into plays (height for power, mood – colours).    

Design homes for The Three Little Pigs. (Floor plan from Better Homes and Gardens). Designs for Big Books. Fantasy characters coloured in with varying media. 
Make witches’ hats, wizards wands, broomsticks and ‘fairy’ glitter.

Stars and moons made out of alfoil, cellophane and glitter.  

	Technology:
I2.2 Students use simple techniques for accessing and presenting information for themselves and others.
	Students write one sentence each to add to a class-made fairytale, using word processing skills and computer skills (art clips etceteras). 
www – Internet to explore sites and information in relation to questions that the children pose during the development of the unit. 

	English:
Genres covered
Narrative

Information report

Instructions

News report

Recount


	Activities as previously outlined. 
Compare and contrast fiiction and factual text.

How to make a house, science activities and recipies (written and spoken) – page 47 (A guide to genres in English – Syllabus).
News report – page 58, essential information first, does not reflect a view, least important last. (Inverted pyramid – summary of most important events; next most important events; and so on).

Recount – Opening statement (when, who, where?), event 1 (events in time order) and conclusion (ending statement). Use Writing Frameworks, RIC Publication – owned by me.  

	Mathematics:
2M2 Students describe and compare objects by estimating and measuring length (in metres), mass (in kilograms), area (in grid units) and volume (in litres).
	Signpost Maths Scope and Sequence

Years 3 & 4 Education Qld Sourcebook. 

Year 3 focus –Term 3

Whole Number: 120 – 909; rounding to the nearest ten; consolidation

Number Facts: double plus one, near doubles, one more than a ten, take all the ones and one more; subtraction – nine from ten; eight from ten; ones and more. 
Algorithms: Review two digit take one digit, no regrouping; take one or two digits with regrouping in the ones; multiplication *recall strategies 2, 5, 0,1 and add 9, 3 and 4s. 
Money: pp.173-179; $10 and $100. Consolidate rounding -$1 estimation; 

Length arbitrary and metres/ centimetres: Pp. 294-306; revise metres, centimetres and introduce mixed 2 m  50 cm.
Time analogue and digital: Pp. 152-159.

Solid shapes: pp.276-286; Revise 2D shapes. Cut 3D shapes for prediction,  , comparison
Angles: introduce straight angles as half turns and use the written form for one-half only. 
Puzzles: use flip, slide and turn.

Graphs    

Year 4 focus –Term 3

Whole number: numbers to 9 999; consolidate rounding of numbers to nearest ten – estimation; estimation before counting; introduce multiples and factors

Number Facts: division – 2, 5, 9, 0, 1; recall strategies and division facts

Algorithms: consolidate three digits plus three digits; regrouping; subtraction (revise pp. 134, 135, 157 step 6 –four digits take four digits)

Estimation: introduce the idea of estimating the number in …

Fractions: consolidate – pp.243; *Introduce tenths through the use of an area model (see my notes in folder)

Money: Giving change (pp.289).

Problem solving: Polya’s Problem Solving Framework *(SEE PLAN DO CHECK)

Measurement: kilograms and grams record as 1 kg 275 g and 1 275 g

Tessellations and tangrams; volume record as 1 L 400 mL  or 1  400 mL; *Angles – refer to right angles as square corners or quarter turns, acute angles as less than a square corner / quarter turn, study angles using right angle testers; *perimeter linked to rectangles. 

Graphs: (pp.263 – and pp.568 - )      

	LOTE:
	


Based on NARRATIVE TEXT 
	Literacy
Strategies


	Code Breaker – breaking the code 

	Text Participant – making meaning from the text, from one’s own knowledge and experience 

	Text User – understanding the  purposes of different texts
*Useful text to use is Exploring How Texts Work by Beverly Derewianka (PETA), 1997.

	Text Analyst – stereotype (non – neutral author) and a diversity of social contexts


	Oral

	Brainstorm: What’s a narrative? What’s in a narrative  - Modelled reading, guided reading and independent reading strategies. 

Develop questions for interviewing a character from a fairytale. 
Practice the dialogue as exemplified in plays based on fairytales.

Talk about illustrations and other devices to make meaning  

Ask questions before reading the text, based on illustrations (predictions, assumptions or presuppositions)


	What are their prior experiences with fairytales?
Develop the children’s ideas about the characters in fairytales.

Questions to extend their knowledge about characters in fairytales.
Visual codes (colour use, position of the character on the text, looking down or up at the character, basic versus comprehensive and detailed drawings) create visual imagery. 

Title and illustrations to predict meanings and purpose of the text.
	Semantic maps of the children’s ideas
Narratives have characters who are… (look like? What do they do? What does ___ say? Gender – victim / hero? Age? Unique  [how so]?) – table.
People in factual texts (How different to narratives above?)

Structural framework of above genres 
How an interview can be useful in collecting information
	Examination and discussion of illustrations of fairytale characters

· diversity

· stereotype

· villian as bad / black (?)

· hero as handsome, young / good and white (?)

· victim as young, attractive and white (?)

· understand how characters are constructed (semantic map)

· illustrations (meanings are made by readers based on one’s own interpretation)

Ask open-ended questions to enable children to think about where their ideas were derived from.
Recognize that the author has a purpose in mind; he / she is not neutral.. 

	Print
	Illustrations 
Plays 

Tape the children 

Enlarge the text on one page – cut into sentence strips –  explore the meanings of each line; describing words for a chosen character (e.g., cloze activity). 
	Butcher’s paper of KWL, Wondering board and Discovery board.
Different versions of fairytales (fractured or modern fairytales)

Class made Big Book
	Semantic map under headings – organization of the children’s ideas
Narrative and factual text frameworks
	Illustrations – influence the reader e.g., “Fiona French illustrates her Snow White in New Yorkin art deco style and claims that ‘Snow White’s stepmother was the classiest dame in New York. But no one knew that she was the Queen of the Underworld…She also claims that the old version [of The Three Little Pigs] is a frame-up (of the wolf)” (Unsworth, L. 1993, Literacy Learning and Teaching: Language as Social Practice in the Primary School. Sydney: Macmillan, page70). 

	Multi-media

	Plays

	
	Word processing 

	www - internet
audiotape / video


Evaluation of the Unit

	This Outcomes Based Unit of work was:


	mostly


	sometimes


	seldom



	Successful
Easy to follow
Catered for the needs of all children
Maintained students’ interest
Integrated other key learning areas
Catered for the explicit teaching of specified genre
Was well sequenced
Used a variety of teaching strategies
Included a balance of assessment techniques
Would be suitable to use again
Fits with the English School Overview
Comments:
……………………………………………………….

……………………………………………………….

………………………………………………………

	
	
	


Fairytales Exploration (Proforma, adapted from unknown source)
	Fairytale:


	Physical

 What do I see?
	Behavioural

What is the cause and effect of everything I see?


	Environmental

Where is it set?
	Plus                   Minus

Good points       Bad points
	Idea

	
	
	Cause


	Effect


	
	
	

	Beginning – wording

How does the story text start?
	
	
	
	
	
	

	Beginning – Plants

What plants do I see?
	
	
	
	
	
	

	Beginning –animals
What animals can you see?
	
	
	
	
	
	

	Beginning – people
Who is in the story?
	
	
	
	
	
	

	Beginning – dwelling
Where do the characters live?
	
	
	
	
	
	

	Ending – words
How does the story text end?
	
	
	
	
	
	

	Ending –plants
What plants can you see?
	
	
	
	
	
	

	Ending – animals
What animals can you see?
	
	
	
	
	
	

	Ending – dwelling
Where do the characters live?
	
	
	
	
	
	

	Ending – people
Who is in the story?
	
	
	
	
	
	

	Problem

What is the problem in the story?
	
	
	
	
	
	

	Resolution

How is the problem solved?
	
	
	
	
	
	

	Magic

What magic happens in the story?
	
	
	
	
	
	

	Abuse

What abuse happens in the story (a character is eaten, is hungry, nearly dies, and is hit in some way)?
	
	
	
	
	
	


Testing My Hypothesis – (Adapted from unknown source)
Fairytales

	Possible Characteristics


	Villain

	Villain’s age: older


	Villain’s  gender: male


	Victims


	Victim’s age: younger


	Hero


	Hero’s gender: male


	Problem


	Magic


	Abuse


	Resolution


	Beginning: Once upon a time

One day

	(Ending: lived happily 



	Testing
	
	
	
	
	
	
	
	
	
	
	
	
	

	The Three Little Pigs
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Some examples of lesson planning







Three Little Pigs or another fairytale (Adapted from ‘New Fairy Tale Adventures by Louis Anoff, www.encarta.msn.com 3/07/2002)

Materials Required 

The Three Little Pigs or another fairytale

Outcomes

Students will develop the skills required to write facts gathered from fairytales i.e., record information gathered from versions of different fairy tales (their favourite?).

Students will choose a character from a traditional fairytale and compare this same character with another version written from another perspective e.g., The wolf in the Three Little Pigs v The Wolf Who Wanted a Friend. 

Students will outline the story elements, extending this into a plot profile and sequence of events.

Students will write a new story using the different version but with the same chosen character e.g., what the wolf does in The Wolf Who Wanted a Friend. 

Students will develop editing skills in their rough draft, editing, writing of the final draft and reading their story to the class.

 Lesson 1

Students will be involved in modeled or shared reading of the traditional version of a fairytale such as The Three Little Pigs. The focus of the teaching would be on the structure of the narrative genre and critical literacy. Reading an easy story will put the students at ease with the tasks required in later lessons.

Students choose their story. 

Gather the facts as opposed to writing down anything they like (focus). Compiling a rough list of events (plot) would suffice. 

 Lesson 2

Students choose a character from their story.

After discussion of the task, each student lists the character traits of their character. 

Lesson 3

Outline the story elements in relation to their story above. For example, in The Three Little Pigs:

· 3 pigs buy building supplies

A. Pig1 buys straw

B. Pig2 buys sticks

C. Pig3 buys bricks

Pigs build house

A. Pig1 builds a straw house

B. Pig2 builds a house made from sticks

C. Pig3 builds a brick house

Wolf blows down houses

A. Bye straw house. Pig1 runs to Pig2’s house

B. Bye bye stick house. Pig2 runs to Pig3’s house.

C. Brick house can not be blown down by the wolf.

Wolf climbs to roof and falls down the chimney into a pot of boiling water.

Lesson 4

Write a second outline similar to that in lesson 3, but from a new version such as the wolf in ‘Wolf Tries to Make a Friend’. 

Read the different version.

 Discussion in relation to what their feelings and thoughts were to the new version.

What was the author trying to make us feel and think? (critical literacy – author not neutral)

Example of new version ‘Wolf Tries to make a Friend’

Wolf goes to straw house. 


A  Sneeze house to the ground


B   Pig runs away

Wolf goes to stick house


A Sneezes house to the ground


B Two pigs runaway

Wolf goes to brick house


A   Wolf sneezes – nothing happens


B   Three pigs laugh


C   Wolf climbs on roof (The children will be able to make sense of the story…)

Lesson 5

Write a rough draft of the story using the outline in lesson 4.
Lesson 6

Edit the rough draft
Lesson7

Write the final draft
Lesson 8

Read the new story to the class. Students are assessed by both the teacher and themselves in relation to oral presentation skills. 

Extension Activities

Students could illustrate their stories.

Students perform their stories in small cooperative groups.

Students take it in turns to interview either the wolf or the pigs as to how they felt and thought about the whole event (small group work).

Pretend to take the wolf to court for causing damage to the straw and stick houses. Make a wanted poster for the wolf.

Pretend to take the little pigs to caught for trying to cook the wolf alive. Make a wanted poster for the three little pigs.

Students write an alternate ending such that the three little pigs and the wolf become good friends. Invitation to the first anniversary party, celebrating the funny events when two little pigs’ houses were blown down (held in the third little pig’s brick house).   

Students read their stories to the Years 1 / 2 (Mrs. Bonnett’s class) 

The Three Little Pigs from the Wolf’s perspective in The Wolf Who Wanted a Friend 

One day I was walking through the meadow, feeling very lonely and I wanted a friend. My mother sent me out to play, but I had no-one to play with. I looked everywhere until I came to a house made out of straw. I knocked on the straw door, and a little pig answered. The little pig told me to go away. I told the little pig that I wanted to come in but the little pig said, “Not by the hairs of my chinny chin chin!” Just as I was about to walk away my dumb allergies started and I sneezed so hard that I blew the house down. The little pig ran away and I ran after him, trying to tell him I was sorry. He ran to his brother’s stick house and I knocked again. This time they both told me to go away and I cried! I just wanted to play with them. They told me, “Not by the hairs of our chimney chin!” I turned to walk away and just then I sneezed so hard that my hat blew off my head. I turned back to get it again! This time I blew the house of sticks down. I was upset. I ran after them to ask if they wanted to play catch. They ran to the brick house owned by another little pig. This one was really nice. It was made out of brick and when I knocked at the door they told me to go away again! I started to sneeze a lot, I sneeze a lot. I sneezed and sneezed and sneezed and I heard them laugh at me! I started to get mad and wanted to make them stop, so I climbed on to the roof of their house and tried to climb down the chimney, but I slipped and fell right in. When I dropped down the chimney I fell into a big pot of boiling water, they tried to cook me alive! I guess they really didn’t want to have me as their friend.    

Presentation Checklist
	             3

      very good
	                            2

                         okay
	                                         1

               still developing the required skills 

	1.   Using a clear loud voice


	1               2              3 

	2.    Using eye contact
	1               2              3



	3.    Sharing my information 
	1               2              3



	4.    Being a good listener
	1               2              3



	5.    Asking questions of the audience  
	1               2              3


	6.     Displaying an easy-to-read written poster, brochure, narrative, information report 

                                                            or other _______________________ text form. 
	1               2              3



	Parent comment:

	

	Student comment:


	

	Teacher comment:


	


(Adapted from Kate Mount’s article titled, ‘Assessing information literacy’ in Practically Primary Vol 2, Number 1 March 1997, page 23). 
	                                                                 SELF ASSESSMENT                  Name:
                                                                  Talking / listening                        Date: 
1.     My contribution was …………………………………………………………………………………………..

2.     Some ideas of mine included in the presentation were 

         ………………………………………………………………………………………………………………….

         ………………………………………………………………………………………………………………….

         ………………………………………………………………………………………………………………….

3.     Things that made our presentation interesting for younger children were 

         ………………………………………………………………………………………………………………….

         ………………………………………………………………………………………………………………….

         ………………………………………………………………………………………………………………….

4.      Our group co-operated                                           very well

                                                                                         well

                                                                                         OK

                                                                                         not well

                                                                                         we had problems! 

5.    As a group, we could have worked better if we had ………………………………………………………

       …………………………………………………………………………………………………………………

6.    During this activity I’ve learnt …………………………………………………………………………………

       ……………………………………………………………………………………………………………………  




(Adapted from Chris Stores and Stephanie Wallace’s article, ‘Using storytelling to develop and assess talking and listening’, Practically Primary, December 1996, pages 17-20) 


PROBLEM SOLVING STRATEGIES

Understand the problem – (SEE)
· carefully read the problem

· decide what you are trying to do

· identify the important data

Devise a plan – (PLAN)

· gather together all available information

· consider some possible actions

· look for a pattern

· draw a sketch

· make an organized list

· check the validity of given information 

· guess and check

· make a table

· write a number sentence

· identify a sub-task 

· simplify the problem

Carry out the plan (DO)

· implement a particular plan of attack

· revise and modify the plan as necessary

· create a new plan if necessary

Check the answer – (CHECK)

*ensure you have all of the important information

*decide whether or not the answer makes sense

*check that all of the given conditions of the problem are met by the answer

* write your answer in a complete sentence

(Sample: Multi-age mathematics program on page 20 of The Teaching Principal’s Project, 1998). 

Faced with the above problem (PBL), the children are integrating previous learning whilst developing their awareness of stereotype in all its guises. Put simply, characters are written by a non-neutral author using literary devices.  





Two children have been ascertained and a third child is in that process; their needs are being met by teacher aide time and a Visiting Advisory Teacher.





Students will be challenged to uncover overt and covert literary devices such as stereotype as they critically examine a range of traditional and modern versions of fairytales. (Using the upper categories of the Cognitive Domain [Bloom’s Taxonomy] and the Six Thinking Hats).  





As above, the major differences will be between fiction and factual texts. Teaching strategies will be implemented to identify and explore the differences. 
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