LIFELONG LEARNER

The attributes of the Lifelong Learner

· Knowledgeable person with deep understanding

· Complex thinker

· Creative person

· Active investigator

· Effective communicator

· Participant in an interdependent world

· Reflective and self- directed learner

I’m presently unsure as to whether these attributes are directly attainable, or a myth. I have no doubt they are wonderful aspirations or aims. A lifelong learner might best develop through other means.

Consider:

When I go deep-sea fishing, my dream is to catch a 20lb Red Emperor! It hasn’t happened yet but in aiming to do that I’ve caught some other great fish. Maybe one day I’ll specifically target another species and end up with my Red Emperor.

I don’t think Lifelong Learning should be addressed as a separate entity, but rather developed in conjunction with an Outcomes approach to teaching.

Some Ideas:

When using Outcomes methods we-   ( A personal summary)

· Help students to develop a skill or understanding (OUTCOME) which is meaningful and relevant to their present and future life

· Encourage the “transfer” of Outcome skills or understandings developed, to other contexts

· Require students to demonstrate what he/she knows and can do

· Include learning experiences involving Decision Making and Problem Solving 
    

·  Provide opportunities for the student to develop Outcomes through active involvement

· Provide ample time for students to develop an Outcome

· Move beyond academic learning and include ‘Relevance’

· Provide a range of “avenues” to develop an Outcome

· Promote “inclusivity” and recognition of achievement

· Sometimes take a “back seat” in the learning process

· Remain ‘in control’ of the class

· Develop a skill or concept sequentially

· Plan our lessons and units around developing student’s skills or understanding rather than covering a content area
NB.  The “skill” might be understanding “relevant content” or “base knowledge”

Through successfully implementing these, and other outcomes methods within our lessons and units, students might develop the attributes of a lifelong learner as well as achieving set outcomes. Perhaps an over-riding “Outcome” of ‘Outcomes based education’ is   : to develop the attributes of the lifelong learner,
 or 

: to desire and have the skills to continue learning and developing, beyond the years of formal schooling.

I also doubt whether human “attributes” can be taught directly. Rather, should we provide our students with a range of experiences which promote demonstrating these attributes? Attributes might develop through repeated exposure to experiences or challenges targeting relevant concepts, ideas or values.

UNPACKING THE ATTRIBUTES OF THE LIFELONG LEARNER

“The overall learning outcomes, grouped under the headings of the valued attributes of a lifelong learner are described as follows.” (QSCC)

Knowledgeable person with deep understanding

 Understand and use the knowledge, concepts, theories and generalisations of the key learning area;

 Understand and use the symbol systems, languages, notational systems, processes and methods of generating new knowledge specific to the key learning area; and

 Understand and use the specific discipline skills appropriate to the key learning area.

Complex thinker

 Use a variety of complex reasoning strategies to analyse and synthesise information, solve problems and make decisions;

 Judge the adequacy, accuracy and worth of data that results from research, experimentation, calculation and measurement, and justify conclusions based on evidence’

 Recognise and identify patterns, connections, relationships and contexts; compare new knowledge with previous knowledge; develop concepts and generalisations; build new information into conceptual structure; and

 Think inductively (from facts to generalisation), deductively (from generalisation or theory to facts) and intuitively (by perception of facts independent of any reasoning process).

Creative person

 Create with imagination, originality, aesthetic judgement, enterprise or a risk-taking approach;

 Create products, systems, information or performances of quality using a range of techniques or technologies;

 Clarify contexts, explore options and consider the consequences and implication of choices that may lead to the creation of better products or preferred futures; and

 Use a variety of methods or tools to generate new ways to resolve problems, view situations, make or express new meaning or envision alternative futures.

Active investigator

 Pose problems, or initiate questions or hypotheses about a particular topic or issue;

 Use a variety of techniques and technologies for gathering, processing and managing information to search for, locate, collect, record and collate information with reference to the questions asked; and

 Individually or in groups draw conclusions based on verifiable evidence to support hypotheses or form generalisations.

Effective communicator

 Comprehend and compose a range of written, spoken, visual, kinaesthetic and musical texts (including graphs and statistics) to convey information, meanings, ideas or viewpoints for particular purposes and audiences;

 Use effectively features of text (for example, structure, grammar, vocabulary and spelling), of numbers (eg arithmetic operations, spatial relationships and mathematical processes), and of other symbol systems and notational systems (for example, musical or choreographic);

 Explore ideas critically and express them effectively with an understanding that all texts are constructed from particular viewpoints and for different purposes and can empower some people and disempower others; and

 Choose from known numeracy concepts and skills and apply them in different contexts and social situations; and

 Express, as an individual and with others, one’s feelings, thoughts, ideas, understandings, intuitions and interpretations through various modes of physical or expressive performance.

Participant in an interdependent world

 Perform confidently as independent, self-directed individuals on tasks, physical activities, problems and projects, and in doing so, take responsibility for their own actions and decisions;

 Use interpersonal skills to contribute positively to group dynamics, appreciate diverse perspectives, negotiate conflicting interests, meet needs, perform tasks or work towards a shared goal’

 Construct a personally satisfying and socially responsible system of beliefs and attitudes that allow self-expression, personal growth and development in the physical, social, intellectual, emotional and spiritual dimensions; and

 Actively participate as informed citizens by identifying and challenging unjust, undemocratic and unsustainable practices locally and globally, and by exercising stewardship of the environment and the world’s lifeforms, resources and heritage.

Reflective and self-directed learner

 Consider their own learning style, strengths and weaknesses, attitudes, depth of knowledge, and repertoire of skills and strategies with the conscious aim of improving their learning;

 Plan, organise, evaluate and manage their own thinking, performance, behaviour, well-being and progress by applying appropriate skills and strategies, and monitoring the success of that application;

 Transfer concepts, ideas, skills and strategies to entirely new situation and look for opportunities to do so; and

 Critically evaluate assumptions, values and viewpoints and consider, either individually or through shared discussion, the implications and/or ethics of one’s own and others’ decisions and behaviours ons elf, others and the environment.

How can we, as teachers, implement these concepts?

Lest we forget

As we begin to explore the possibilities and opportunities to infuse Outcomes methods and Lifelong Learning attributes within our lessons, we should not lose sight of the important role we play in developing student’s “Socialisation” skills, which we have long held as a vital aspect of our teaching. Concern for others, co-operation, building self-esteem and striving for best achievement, must still anchor the learning experiences and tasks we plan for our students, and be given due emphasis.

Initial Phase

As teachers, we can assist our students with developing Lifelong Learner attributes through designing tasks which students perceive as relevant and of worth, and requires active participation. (Is it beneficial or practical to either negotiate these tasks with our students or give them a degree of choice?) These tasks should necessitate the application and demonstration of:

 Knowledge

 Thinking

 Creativity

 Investigation

 Communication

 Interdependence and

 Reflection

The concept of the “Rich Task” probably aligns itself well with this process.

Eg.
Year 3  Rich Task No.4 “Endangered animal or plant”
“Students will show that they are able to prepare a plan and take some action to assist in the survival of an endangered animal or plant. They gather information about endangered species in Australia and in other countries and relate this to events occurring in their local area”

Year 6  Rich Task No.7 “A celebratory event”

“Students will show that they are able to work in a team to plan, organise and present a celebratory or artistic event or festival to mark an occasion of significance within the school or within a particular local community.”


Year 9  Rich Task No.3 “Business enterprise and career planning”

“Students will show that they are able to undertake a career planning process. They describe features of a range of small and large businesses. They discuss issues concerning product design, service delivery and marketing techniques. They identify their own existing skills, strengths and achievements and map fields in which they would like to develop further knowledge, skills and personal attributes. They produce and update a resume and an individual development plan.”






(New Basics—Framework Project)

Given the certainty of future syllabus implementation, it might be useful to consider creating a bank of school specific “Rich Tasks” which relate directly to the “Student learning outcomes” identified by a school, or even “Level statements”

The “Rich Task” may serve as a learning experience, indicator of outcome attainment or an assessment instrument.

Furthermore the “Rich Task” may address one outcome or be associated with more and could span outcomes across KLA’s.

For Example


Level 4 Rich Task  “Healthy school action plan”

“Students will show they are able to appraise their local school environment. They will identify factors which impact on their health and create an action plan to minimalise negative impacts and promote positive influences”

(  Syllabus CLO links: HPE 4A1, 4A5. SOSE PS 4.3 )

As teachers we also need to consider the following scenario.

The world in which we operate in is very different to the one we experienced as a student. Our texts and teachers were the best (AND PROBABLY ONLY) source of information. The rate and extent of “change” is now unprecedented. Certainly this is not always positive, but we can’t hide from it.

In this age of “Information technology” we, as teachers, are not the ‘great provider’ of all information useful to our students, as we perhaps once were. We really do live in an era of information overload, and with the rapid expansions of such domains as 

E-mail and the WWW, this expansion of knowledge is now more accessible than ever before.

Should we now align ourselves with such issues as

 “what do we do with all this information?”

 “how do we access this information?”

 “how do we make sense or use of this information?”

As we consider the value of Outcomes methods and Lifelong Learner attributes it is obvious we should not engage in a complete ‘throw out’ of existing work programs, as this would have a negative impact on motivation, support and an acceptable work load. Much of our existing resources might be useful, albeit with new applications to our refined methods.
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