2008 Year 11 Advanced English – Poetry Elective


	Year: 11
	Unit Title: Post Colonial African Poetry (Poems printed at the end of lesson ideas).

	Syllabus Content
	Lesson Outline

	
	1. Introducing Poetry

Do NHT on the following questions

· How is a poem like a pizza?

· How can a poem change your life?

· What if all the poems disappeared? 

What did this task tell us about poetry? This lesson always works well and gets kids thinking about poetry and how it is read.

	
	2. Looking at alternative readings of a poem using ‘The Soldier’ (Rupert Brooke) (From Studying Poetry by Brian Moon, page 19 and 20)
The point of this lesson is to reinforce the notion that we bring our cultural and literary repertoires to the texts we read. We are influenced by our own context in the meanings we take from texts.

	
	3. Exploring ‘Meditations at Lagunitas’
In this lesson students identify reading strategies. Review the previous two lessons. What have we learnt about the ways we read poetry and how is this different to the ways we read plays and novels? We expect poems to have a symbolic or representational level of meaning. 

The task is for students to record their initial reactions and to focus on their affective or emotional response to the poem Meditation at Lagunistas’. Insist they elaborate their responses. What parts of the poem make them feel this way? What associations are there for them – experiences or feelings called to mind, thoughts, ideas, and speculations. Provide dictionaries. Read the poem aloud.

Ask students to read ‘at least three times without stopping and then record their responses.

Then ask the class to reflect on how they approached the task of recording their initial reactions – what processes did they use to make sense of the poem? Discuss these and then summarise their reading strategies in their notes.



	
	4. Exploring ‘Meditation at Lagunistas’
(Issue poems to be read for homework: The Sea Eats the Land at Home, The Vultures, Poem of Return, The 4th Canto of a poem of Accusation, A Different Poem, Telephone Conversation)

In this lesson students consider the literary and cultural expectations that students bring to poetry. Working in teams of three students read their responses aloud and talk about where they think the meanings they arrived at and their affective responses came from. What expectations and assumptions from past experiences led to their responses to the poem?

Ask students to write about this.

Draw up two columns on the board. One Literary and one Cultural. Ask some students to read their responses aloud and make notes about literary expectations and cultural assumptions. Do the first two or three with the class leading them to an understanding of cultural assumptions (child hood experiences, concepts of love and death etc). Ask them to re-read their personal responses and record literary expectations and cultural assumptions.

Students write about the variety of readings or interpretations of the poem and the role our literary expectations and cultural background play in these interpretations.



	
	5. Ordering the selected poems.

This is a team task. Do this as a NHT. Teams are to ‘order’ the poems. Place them in a logical or reasoned order. Each team may need to explain their reasons for the order so make sure everyone in the team can do this. Ban alphabetical order, first line or authors’ dates. They must focus on the content.

List orders and reasons on the BB. What do these tell us about what we look for and the ways we organise information?

Write a response to this question after discussion



	
	6. Looking at the narrative

Explain the order we will use to study the poems and that this is done deliberately to present a perspective on the ‘story’ of the poems: The Sea…, The Vultures …. , 4th Canto … , Poem of Return, A Different poem, Telephone Conversation.  Ask students to look at the poems in this order and write down the narrative. They might like to ‘plot’ the story using the story graph or we could do this as a whole class.

Discuss the narrative – What type/genre of story is it? Who are the characters? Where is it set? What are the complications that drive the narrative? What is fore grounded in the story? Is there any evidence of stereotypes? Challenge the text – what is assumed?

Write a summary of the discussion.

	
	7. Ask students where the equator is on a map of the world. Continue with questions like Which is bigger: Greenland or China? The northern continents or the southern continents? Europe or South America? Look at an OHT of a Mercator’s projection. Explain the date (1569) and the purpose. Lines were compass bearings etc. read out the actual sizes referring to the comparisons above. Explain that Mercator map is a ‘conformal’ map projection. This means that it shows shapes pretty much the way they appear on the globe. The map maker’s dilemma is that you can’t show both shape and size accurately. If you want a true shape for the land masses the relative sizes will be distorted. In Peter’s projection, all areas are shown according to their actual size and accurate comparisons become possible. Show class the Peter’s projection.

What does this tell us?

Who are the map making countries?

What does the Mercator’s map mean in terms of power?

Why would countries want to make themselves look bigger?

What messages does this send?

What if you were African?

What signals would this map send you?

Like the poems the ‘map story’ covers 400 years of colonisation. We are examining a ‘body of work’ that tells a story of 400 words.

Whose viewpoint is being presented in the poems?

What does this mean given the maps shown?

Students write ten lines on the map story and what they discovered.

	
	8. Reviewing what we know so far. Ask students to re read their notes and write a dot point summary with 5 points. The 5 most important things in their notes. Do a MPS. Issue the vocab sheet and ask new teams to match terms to meanings. Write the words on the board. Brainpower and inference are needed, as well as dictionaries. Go through with class.

Students then make tentative conclusions about the build up of African identities as they are described in the ‘story’ of the poems and as they have occurred during the process of colonial and post colonial eras.



	
	9. What do these terms mean when used in the context of poetry:

· Repetition

· Metaphor

· Personification

· Metonymy

These are all devices used frequently in African poetry. Speculate on why that might be?

The aim of the next few lessons is to strengthen students’ skills in interpretation. I am going to resist telling kids ‘what the poems mean’ and to do that I will systematically take them through 5 steps. My aim is that they will internalise these steps and be able to do it for themselves. Acknowledge that they already have a vast repertoire of skills for working out meanings and we will refine that repertoire.

The steps are:

· 5 readings and first impressions

· Words and meanings

· Summarise the ‘argument’ or story

· Look at key features

· Test the message and challenge the assumptions

Begin with The Sea that Eats the Land at Home and work through the steps. I am refining a step here – what cultural assumptions and values are we bringing to this poem? How does that influence our interpretation? What do we know about Ghana? Could more information about Ghana and its colonial history influence our interpretation of the poem? Complete a cloze exercise.

	
	10. Repeat the 5 steps with The Vultures. May set this or parts of  it for HW. 

Then compare the two poems in terms of identity, oppressed voices, power, tone etc.

For assessment students write a comparison essay of the two poems.


Poems for study.
The Sea Eats the Land at Home

At home the sea is in the town,
Running in and out of the cooking places,
Collecting the firewood from the hearths
And sending it back at night;
The sea eats the land at home.
It came one day at the dead of night,
Destroying the cement walls,
And carried away the fowls,
The cooking-pots and the ladles,
The sea eats the land at home;
It is a sad thing to hear the wails,
And the mourning shouts of the women,
Calling on all the gods they worship,
To protect them from the angry sea.
Aku stood outside where her cooking-pot stood,
With her two children shivering from the cold,
Her hands on her breasts,
Weeping mournfully.
Her ancestors have neglected her,
Her gods have deserted her,
It was a cold Sunday morning,
The storm was raging,
Goats and fowls were struggling in the water,
The angry water of the cruel sea;
The lap-lapping of the bark water at the shore,
And above the sobs and the deep and low moans,
Was the eternal hum of the living sea.
It has taken away their belongings
Adena has lost the trinkets which
Were her dowry and her joy,
In the sea that eats the land at home,
Eats the whole land at home.
Angola

Fourth Poem of a Canto of Accusation
There are on the earth 50,000 dead whom no one has mourned


On the earth



Unburied




50,000 dead

whom no one has mourned.

A thousand Guernicas and the message in the brushes of

Orozco and of Siqueiros

as broad as the sea this silence

spread across the land


as if the rains had rained blood

as if the rough hair were grass for many yards

as if the mouths condemned

at the very instant of their 50,000 deaths

all the living of the earth

There are in the earth 50,000 dead

whom no one has mourned

no one …

The mothers of Angola


have fallen with their sons.





Costa Andrade






(b. 1936)

The Vultures

©1956 David Mandessi Diop 

In that time

When civilization struck with insults

When holy water struck domesticated brows

The vultures built in the shadow of their claws

The bloody monument of the tutelary era

In that time

Laughter gasped its last in the metallic hell of roads

And the monotonous rhythm of Paternosters

Covered the groans on plantations run for profit

O sour memory of extorted kisses

Promises mutilated by machine-gun blasts

Strange men who were not men

You knew all the books you did not know love

Or the hands that fertilize the womb of the earth

The roots of our hands deep as revolt

Despite your hymns of pride among boneyards

Villages laid waste and Africa dismembered

Hope lived in us like a citadel

And from the mines of Swaziland to the heavy sweat of

           Europe’s factories

Spring will put on flesh under our steps of light.


Poem of Return

When I return from the land of exile and silence,
do not bring me flowers.

Bring me rather all the dews,
tears of dawns which witnessed dramas.
Bring me the immense hunger for love
and the plaint of tumid sexes in star-studded night.
Bring me the long night of sleeplessness
with mothers mourning, their arms bereft of sons.

When I return from the land of exile and silence,
no, do not bring me flowers…

Bring me only, just this
the last wish of heroes fallen at day-break
with a wingless stone in hand
and a thread of anger snaking from their eyes.

—Jofre Rocha
A Different Poem by Onesimo Silveira

The people of the islands want a different poem

For the people of the islands;

A poem without exiles complaining

In the clam of their existence;

A poem without children nourished

On the black milk of aborted time

A poem without mothers gazing

At the vision of their sons, motherless.

The people of the islands want a different poem

For the people of the islands:

A poem without arms in need of work

Nor mouths in need of bread

Apoem without boats ballasted with people

On the road to the South

A poem without words choked by the harrows of silence.

The people of the islands want a different poem

For the people of the islands:

A poem with sap rising in the heart of the BEGINNING
Wole Soyinka
(b.1934)
"Telephone Conversation"
  

  

  

The price seemed reasonable, location 

Indifferent. The landlady swore she lived 

Off premises. Nothing remained 

But self-confession. "Madam," I warned, 

"I hate a wasted journey--I am African." 

Silence. Silenced transmission of 

Pressurized good-breeding. Voice, when it came, 

Lipstick coated, long gold-rolled 

Cigarette-holder pipped. Caught I was foully. 

"HOW DARK?" . . . I had not misheard . . . "ARE YOU LIGHT 

OR VERY DARK?" Button B, Button A.* Stench 

Of rancid breath of public hide-and-speak. 

Red booth. Red pillar box. Red double-tiered 

Omnibus squelching tar. It was real! Shamed 

By ill-mannered silence, surrender 

Pushed dumbfounded to beg simplification. 

Considerate she was, varying the emphasis-- 

"ARE YOU DARK? OR VERY LIGHT?" Revelation came. 

"You mean--like plain or milk chocolate?" 

Her assent was clinical, crushing in its light 

Impersonality. Rapidly, wave-length adjusted, 

I chose. "West African sepia"--and as afterthought, 

"Down in my passport." Silence for spectroscopic 

Flight of fancy, till truthfulness clanged her accent 

Hard on the mouthpiece. "WHAT'S THAT?" conceding 

"DON'T KNOW WHAT THAT IS." "Like brunette." 

"THAT'S DARK, ISN'T IT?" "Not altogether. 

Facially, I am brunette, but, madam, you should see 

The rest of me. Palm of my hand, soles of my feet 

Are a peroxide blond. Friction, caused-- 

Foolishly, madam--by sitting down, has turned 

My bottom raven black--One moment, madam!"--sensing 

Her receiver rearing on the thunderclap 

About my ears--"Madam," I pleaded, "wouldn't you rather 

See for yourself?" 

1962 

